
 
 
 

 
  Journal of Community Services: 

Sustainability & Empowerment 
Vol. 05, No. 01 March, 2025 pp. 54 - 74 

 
 

 
 

54 
 

Generating Interest in Literacy Through Project-Based Learning 

in Pancoran: An Action Service Initiative 
 

Giovanni Richard Halim1, Julia Frances Lonan1, Deshinta Puspa Ayu Dwi Argaswari2, 

Kenny Fernando2, Anindita Aulia Jasmine1, Gabriele Teresa Budiarto1, Megan Leigh 

Abraham1, Celine Arielle Sente1, Michelle Christabel1, Rojan Mejia Abenoja2, Peace 

Yemima1 
1Faculty of Education, Sampoerna University 
2Faculty of Business, Sampoerna University 

E-mail: Giovanni.halim@my.sampoernauniversity.ac.id 

 

Article History: 

Received: August 15th, 2025 

Revised: August 25th, 2025 

Accepted: November 26th, 2025 

 

 

 Abstract: Literacy is a critical issue to tackle in 

Indonesia. Hence, to alleviate it, Kampung Literasi 

Pancoran has been developed to help residents of the 

Pancoran ward, helping elementary students and 

adults alike to improve their literacy skills in multiple 

aspects by garnering their interest through project-

based learning. English literacy is offered to 

elementary students using multiple mediums, while 

financial literacy is taught to adults. This study 

implements an action research cycle, where constant 

improvements were made throughout the 9 week 

period. Findings show that more students participated 

and had positive sentiments to the lessons prepared, 

while more attention needed to be brought to ensure 

full community support and social progress for all 

stakeholders. 

Keywords: Literacy, project-

based learning, action 
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Introduction 

Literacy is a constant issue in Indonesia. The 2018 Programme for International Student 

Assessment (PISA) results underscored the severity of the issue, placing Indonesia's reading 

performance in the bottom ten of the 79 participating countries, with an average score 

significantly below the OECD average (East Asia and Pacific Regional Brief - Programme for 

International Student Assessment (PISA) 2018, 2020). The issue stems from various problems 

that occur during lessons and situations that cannot be controlled, such as the learning loss 

caused by the COVID-19 pandemic (Hata et al., 2024). Another issue is the lack of reading 

interest. In a study comparing literacy policies in Singapore, Malaysia, and Indonesia, a 

UNESCO report from 2014 was cited, indicating that Indonesia's reading interest index was 
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0.001% (Rusydiyah et al., 2022). Hence, there is a need to not only bring literacy as a 

meaningful topic for students to learn, but also for everyone in this country to realize its 

importance. 

The definition of literacy itself has evolved, creating the need for modern students to 

be more aware of the various understandings to empower them in an ever-changing world. 

While its main understanding is one’s ability to read and write, it has grown to more complex 

meanings over time. For example, functional literacy is described as a tool for people to 

accomplish daily tasks in their lives (Jacobson, 2023). UNESCO (2009, p. 13) described 

literacy as “the ability to identify, understand, interpret, create, communicate and compute 

using printed and written materials associated with varying contexts.” These definitions 

indicate that reading and writing, while an integral part of literacy, is no longer the only focus 

that must be honed on. Other strands of literacy have emerged in the modern era, such as critical 

literacy, financial literacy, information literacy, digital literacy, and artificial intelligence (AI) 

literacy. As these new forms of literacy emerge, a global urgency to evolve from traditional 

literacy pedagogy develops, referred to as multiliteracies — the ability to incorporate many 

forms of understanding beyond reading and writing (Kustini, 2023). 

A method that has been developed to combat literacy issues is gamification and project-

based learning. In gamification, students work unconsciously alone or together to achieve 

predetermined objectives, creating a fun learning environment in classrooms. Project-based 

learning (PBL) requires students to identify a problem and develop the necessary skills to 

address it to learn (Sefton et al., 2020). Furthermore, project-based learning enables students 

to perceive classroom activities as relevant since it develops students through their interests 

and allows them to immediately apply the learning materials to activities. PBL can be used to 

teach multiliteracies because the emphasis on application-based methods also exists in literacy 

fields. According to Kustini (2023), “the goal of multiliteracies theory is for students to apply 

skills, knowledge, information, and behaviors they have gained through the three dimensions 

of multiliteracies instruction to their real-world experiences (p. 635).” As a result, PBL teaches 

students through problems by utilizing their interests, resulting in real-world-based application, 

a foundation of multiliteracies. 

While literacy skills are necessary to learn and acquire for everyone, elementary 

students have more potential to improve when learning when compared to adults, with 

language learning as the topic. This phenomenon is caused by their brains, which are still under 

development; hence, they can absorb and retain more knowledge (Palmer & Jernigan, 2023). 

However, when a child has limited socioeconomic capital, their brain development is deprived 

(Likhar et al., 2022). This issue may be circumvented through efforts to teach them as a 

community service. Furthermore, for target accomplishments, the English language has been 
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chosen, as it has become a lingua franca; hence, students who have English proficiency may 

have more access to online knowledge, may have opportunities to study abroad, and may get 

higher-paying jobs in the future (Adipat et al., 2021; Akhter, 2022; Gultom & Oktaviani, 2022). 

Hence, as children have more potential to grow, we chose them as our main target audience to 

ensure that this sustainable development has long-lasting impact 

However, adults also require more literacy knowledge, particularly in financial literacy. 

With the ongoing phenomena in the country, such as Buy Now, Pay Later (BNPL) schemes, a 

lack of savings, and missed economic opportunities, the average Indonesian adults suffer from 

a lack of financial planning despite the reported year-on-year national economic growth 

(Jhonson et al., 2023; Parameswari & Ginny, 2022). Hence, this topic needs to be addressed 

within the community service program to assist adults in financial growth. 

To solve literacy issues in our society, this community service program is meant to help 

those who are within the closest proximity receive help in their literacy level. Since the 

university is based in Pancoran, this project took place within the area. This initiative is 

designed to be as adaptive as possible to the needs of the community. Hence, the objectives of 

the service program are as follows: 

1. Developing interest in literacy in elementary students and adults by various media and 

project-based learning. 

2. Understanding the children’s interest in particular subjects of literacy. 

3. Adapting teaching strategies and activities based on observations and community 

feedback, either from students, parents, policymakers, or the broader community. 

Method  

During the community service program, an action research cycle is used to deliver the 

most accurate learning activities according to the needs and wants of the community. Action 

research is described as a way for teachers to understand the needs of their students better by 

utilizing various teaching methods and their own ingenuity to create a lesson objective that 

matches the students’ needs and brings meaningful learning (Ivankova et al., 2023). Instead of 

a grounded activity with controlled variables, the flexibility and adaptability of teachers can be 

tested, with various learning theories experimented upon. The experiences of the teachers 

during these teaching sessions become data for research, analyzing and synthesizing them into 

new information and knowledge. Action research is done in a cycle with four steps, namely 

planning, acting, observing, and reflecting (Lewin, 1946). 

The planning phase involves the dedication of conceptualizing the inquiry and 

designing a critically informed process. The purpose of this phase is to analyze the questions 
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regarding the practice to come up with a plan for action. Identifying the idea is the analytical 

process where the researcher identifies the thematic reasoning that must be addressed. The 

second phase is called the action phase, where the plan is put into motion. The planned changes 

will be executed during the action research, which is the primary activity of this phase. One 

essential detail that must be prioritized is flexibility, where the researchers learn the dynamics 

of change. Due to this, the plan beforehand must be adaptable enough to strengthen the core. 

Then comes the observation phase, the methodological engine of action research. The central 

purpose of this phase is to collect the required data and evidence systematically based on the 

effects of the action. This can come from multiple sources—in this case, class activities, student 

engagement, and reflection. While observation involves documenting the actions and the 

effects, it is not limited to analyzing the final outcomes. Lastly, the reflecting phase requires 

critical analysis and reflection of the entire process of the research. This allows for more 

improvement for the next cycle, allowing the researchers to learn what went according to plan 

and what went in contrast to the initial plan. This phase encourages learning and improving 

one’s practical abilities. 

 

Figure 1. Cycle of action research 

The program is conducted from June to August 2025. In this program, the cycle starts 

with planning before the starting date, where the team drafted the possible learning objectives 

and goals that can be achieved along with the target audience, which is determined to be upper 

elementary students (grades 3-6). The initial target was 30 students a day, but it eventually led 

to 130 children a day. Since admission continues to open every week, there are different 

students coming in at different points in time. This draft was then sent to the Pancoran Ward 

office to receive approval from the ward head and a negotiation to use their auditorium as a 

location for the students to learn. We met with the ward head and the head of human resources 

Planning 

Reflecting Acting 

Observing 
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and development to communicate our needs and wants among each stakeholder, learning about 

the current situation within the population. The acting phase consists of our lessons, which 

were done every Friday and Saturday during the period. There are also several activities that 

were done in collaboration with other people within the area, such as movie nights, where 

children of all ages within a particular district are gathered to watch short films about a 

preordained topic to learn. During the teaching and learning activities, our team made 

observations regarding the classroom situation. Furthermore, every class is livestreamed to 

YouTube and kept as an archive for other students to have the opportunity to visualize what 

class we have while also giving the team full documentation to observe. This is done to 

emphasize the democratic partnership and collaboration we have as action research (Somekh, 

2006). The work includes highlighting how students behave and how their interest in literacy 

changes over time. It also involves understanding the differences in their behavior when we 

decide to alter a part of the classroom. These observations are discussed within meetings that 

are held every week, either right after each class or an online meeting the next day. Finally, 

within our evaluation, meetings are held with other stakeholders, either formally or informally, 

to further understand the parents and community leaders and how we can assist them in 

developing their children. This includes extra sessions that are initially out of the first plan 

submitted to the ward, with two events known as “Movie Night” planned and executed without 

any correlation to the ward. This data is then placed into our plans, indicating how we can move 

to the next step. The cycle repeats from week 1 to week 8, where the program culminates in a 

presentation of what the students have done in class. An extra week was held as a celebration 

of the students’ participation in our class, where they exercised and played games outdoors 

with all teachers and volunteers. 

The initial plans drafted for what activities students will do are listed in Table 1. 

Table. 1 Initial Plan 

Week Activity Description 

1 Introduction Playing an introductory game with the 

students, knowing and understanding their 

English skill level. 

2 Pictionary Students learn nouns and use them to play a 

game of Pictionary 

2 Charades 
Students learn action verbs and use them to 

play charades as a class  
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3 Adult financial literacy Citizens of Pancoran and parents of children 

in the English literacy class learn about basic 

financial knowledge. Using the knowledge 

gained, they will know how to manage their 

monthly income. 

3 Arts and crafts: Play-Doh Students learn about the names of animals, 

the body parts, and adjectives used to 

describe them. Using these descriptions, they 

will create an animal of their choosing using 

Play-Doh. 

4 Arts and crafts: drawing Students learn about the names of shapes and 

colors. Afterwards, a teacher asks them to 

use some shapes and turn them into a 

drawing of their liking. 

5 Arts and crafts: bracelets Students learn about vocabulary and learn to 

make bracelets. Using this opportunity, they 

will increase their creativity. 

5 Arts and crafts: comic strips Students learn to make comics based on their 

favorite fable. 

6 Children’s picture books Students will be divided into teams to read 

aloud a certain book and participate in 

interactive activities. 

6 Morning exercise: traffic lights Students learn about traffic sign vocabulary 

while participating in a morning walk or 

exercise around the Pancoran area 

7 Adult financial literacy Citizens of Pancoran and parents of children 

in the English literacy class learn about basic 

financial knowledge. Using the knowledge 

gained, they will know how to manage their 

monthly income. 
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7 Hangman, arrange words, word 

clapping 

Students expand their English vocabulary 

through games such as hangman, arrange 

words, and word clapping. 

8 Song dissect Students learn the vocabulary and meaning of 

a chosen song. 

8 Cooking 
Students prepare a meal under supervision.  

9 Movie time Students watch a movie in English to expand 

their vocabulary and learn a moral lesson. 

9 Arts and crafts: Scrapbooking Students recall what they have learned 

throughout the English literacy classes and 

make an art out of it. 

10 Special English workshop A guest speaker delivers an interactive 

English workshop using a book. 

The initial plan for this program was created without a thorough needs analysis 

regarding the students’ needs for literacy; therefore, the initial plan was created more generally 

to accommodate any changes that needed to be made once the students’ proficiency level was 

clearer. When comparing the initial plan with the executed plan, many of the planned activities 

were carried out in the classes, though some were completely revised with new activities once 

the students’ proficiency level was clearer. The cycle of action research was applied during this 

process, as after each lesson was carried out, the results and occurrences identified during the 

lesson were reflected upon and utilized to make changes appropriate to the next lesson’s 

planning. The changes based on the reflections can be seen in the table below, where the actual 

execution of the plan caused several changes to be made. 

Table. 2 Execution 

Week Activity Description 

1 Introduction Playing an introductory game with the students, 

knowing and understanding their English skill 

level. 

2 Pictionary Students learn nouns and use them to play a 



 
 
 

 
  Journal of Community Services: 

Sustainability & Empowerment 
Vol. 05, No. 01 March, 2025 pp. 54 - 74 

 
 

 
 

61 
 

game of Pictionary 

2 Charades Students learn action verbs and use them to play 

charades as a class 

3 Adult Financial Literacy Citizens of Pancoran and parents of children in 

the English literacy class learn about basic 

financial knowledge. Using the knowledge 

gained, they will know how to manage their 

monthly income. 

3 Arts and crafts: Play-Doh Students learn about the names of animals, the 

body parts, and adjectives used to describe 

them. Using these descriptions, they will create 

an animal of their choosing using Play-Doh. 

4 Arts and crafts: drawing Students learn about the names of shapes and 

colors. Afterwards, a teacher asks them to use 

some shapes and turn them into a drawing of 

their liking. 

5 Children’s picture book Students read a book together. Then, they split 

into groups to create different endings for the 

stories in the books they've read. 

5 Children’s picture book: comic Students recalled the storybooks they had read. 

Then, they created their own endings, differing 

from the ones in the books. They expressed 

these endings through their own six-panel 

comics. 

6 Children’s picture book: 

roleplay 

Students recalled the storybooks they had read. 

They were then divided into groups and 

discussed their preferred endings. These endings 

were then presented to their mentors in the form 

of roleplays. 

6 Children’s picture book: Students use their knowledge of the story from 
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treasure hunt previous storybooks to participate in a Treasure 

Hunt game. 

6 Movie night 1 Students watch movies and learn important 

moral lessons while participating in games and 

quizzes. 

7 AI: movie time Students watched a short film about the misuse 

of AI and learned an important moral message 

from the film. 

7 AI: generating images Students learn about the imperfections of AI in 

creating images and the misuse of AI. 

7 Adult financial literacy Citizens of Pancoran and parents of children in 

the English literacy class learn about basic 

financial knowledge. Using the knowledge 

gained, they will know how to manage their 

monthly income. 

8 Art exhibition preparation Students used their creativity to prepare an art 

exhibition containing the lessons and activities 

they did during the Pancoran Literacy Village 

classes. 

8 Art exhibition Students participated in an art exhibition 

containing lessons and activities they did during 

their Literacy Village classes. 

8 Adult financial literacy Citizens of Pancoran and parents of children in 

the English literacy class learn about basic 

financial knowledge. Using the knowledge 

gained, they will know how to manage their 

monthly income. 

9 Children financial literacy Students learn about how to manage money by 

participating in roleplay games as shopkeepers 

and customers 
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9 Field day Students participated in outdoor activities such 

as gymnastics, morning walks, and chopstick 

games. They then received certificates marking 

the completion of the Pancoran Literacy Village 

class. 

9 Adult financial literacy Citizens of Pancoran and parents of children in 

the English literacy class learn about basic 

financial knowledge. Using the knowledge 

gained, they will know how to manage their 

monthly income. 

9 Movie night 2 Students watch movies about bullying and learn 

the impact of it while participating in games and 

quizzes. 

No traditional summative assessments were taken by the students at the end of the 

period, as this program has an informal setting and operates to motivate students to pursue 

deeper literacy learning with various mediums. Instead, various formative assessments were 

done during class periods, including playing games with the vocabulary learned, drawing using 

shapes and colors previously explained in the classroom, and using several words learned to 

describe flawed AI pictures. Formative assessment has been shown to improve student 

motivation when learning, which is the objective of our program (Ismail et al., 2022). 

Furthermore, a portfolio display was made to showcase the children’s projects and activities 

during classroom period, promoting how project-based learning with a portfolio as a final 

activity can improve student understanding between learning and assessment (Rizal et al., 

2021). As such, this option is chosen as it aligns with our service objectives. 

Result  

The expected result of the community service program is the improvement of student 

literacy in the topics covered by the teachers, namely English and financial literacy. 

For the English literacy program, the objectives are to ensure that students have the 

vocabulary capacity to use English and express the language in a creative manner through the 

mediums provided in the classes. From this program, the expected social change is that students 

realize that learning a new language is not frightening, but rather a fun experience. After the 

program, they are expected to be more confident in conveying themselves, whether through art 

or by communicative means. 
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In the financial literacy program, the objectives are to enable adults to be more aware 

of their spending and introduce them to concepts regarding spending and saving. Furthermore, 

they are expected to know the dangers of BNPL schemes and evaluate their risks against their 

current financial situation, making wise decisions that enable them to improve their quality of 

life. From the program, the adults should be more vigilant about the various controversies 

regarding BNPL and change their methods of saving money using strategies discussed in the 

sessions. 

The issue of solving literacy leads to the creation of Kampung Literasi Pancoran, an 

eight-week program that allows upper elementary students to learn about different aspects of 

literacy. It focuses more on English literacy, but uses various materials to deliver the lessons, 

such as physical games, computer games, art materials, and short animations and films. The 

objective of all the activities is to introduce the students to a plethora of ways to learn English, 

giving them the confidence to use the language in different contexts. 

Table. 3 Action Research Cycle 

Week Theme 
Observation and/or 

feedback 
Reflection Planning and action 

1 Communication 

Not a lot of 

students came; 

parents were 

intimidated by 

Google Forms, and 

some district 

leaders did not 

share the program. 

Teachers need to 

open the class to 

everyone, tell 

people about the 

program 

personally. 

Remove the 

necessity for 

registration and 

encourage direct 

attendance. Also, 

personally hand out 

flyers to the 

community. 

2 Overcrowding 

Students were not 

focused, loud 

unconducive 

environments, and 

teaching assistants 

were overwhelmed 

A division of the 

classroom is 

needed 

Two scheduled 

classes on Saturday 

3 Communication 
Though invited, not 

many parents 

attended the first 

The class was 

done on a 

weekday at 10 

Financial literacy 

classes were moved 

to Saturdays to 
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financial literacy 

class. 

AM, often when 

parents were at 

work and 

unavailable. 

adjust to parents’ 

schedules after 

reconfirming. 

5 Collaboration 

Request to create a 

movie night with 

RT11 Pancoran 

There is a need 

for new 

resources and 

lesson design 

that caters to 

multiple grades 

according to a 

chosen theme. 

Using multiple short 

movies and group 

discussions as a 

learning tool. 

Furthermore, a 

projector is 

purchased to allow a 

large audience 

viewing. 

5 Objective 

The Community 

Association 

suggested lessons 

rooted in 

functionality, such 

as competition, 

debate, or public 

speaking. 

Students need 

experiences 

based on real-

world 

opportunities for 

future success. 

Class goals were 

shifted to 

overarching themes 

aimed at developing 

students’ 

competitive skills. 

6 Distraction 

Some boys who 

gathered together 

were disruptive and 

noisy during class, 

disturbing other 

students. 

They keep 

getting 

distracted by 

their friends, 

and end up not 

paying attention 

to the class. 

Have one of the 

teachers on standby 

near them to remind 

them every time 

they start to get 

noisy. 

 

7 Volunteers 

The number of 

volunteers 

decreased as time 

went on, forcing 

the main teachers 

Volunteers were 

preoccupied 

with other tasks. 

 

In the beginning, 

teachers divided the 

work among less 

people available. 

Over time, more 
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to handle more 

work throughout 

the middle to the 

end of the program. 

volunteers were 

invited and accepted 

to help. 

While the initial plan allows teachers to improve the student literacy rate for both 

children and adults alike in their respective topics, there were some changes necessitated by 

several factors within the community. The first challenge was a lack of community 

participation. During the first session, twelve elementary students came to the meeting. 

Communication was the first problem encountered during the program. Although the initial 

plan was to allow students who had registered in Google Forms to join the class, several parents 

cited that there is a technology gap in some parents, discouraging them from enrolling their 

children in the classes. Hence, to improve this situation, we decided to open the class for 

everyone in Pancoran, no matter what. Instead of a Google Form to fill in, students can come 

to class and register at the front desk. Furthermore, some district leaders have not been 

cooperating with our program, failing to deliver the announcement to their respective 

communities. Therefore, to alleviate the issue, we started printing out flyers and handing them 

out once a week to the people of Pancoran. We prioritize several key locations, such as 

stationery shops, as they are frequently visited by students and parents. Furthermore, we also 

opened a WhatsApp group with the parents to ensure that the communications regarding our 

activities are handled directly from us, with parents spreading the invite by word-of-mouth. 

This solution was successful in increasing overall community participation, with up to 65 

students attending the usual Saturday classes and up to 77 children joining the Movie Night 

activity. 

During the Saturday of the second week, we had a charades game as the activity, where 

students would learn about action verbs and play a game around it based on their movements, 

with all other students guessing their actions. However, a problem emerged when a total of 46 

students came to the class within a single session. With the lesson being designed for a 

maximum of 30 students, some of the students were unable to perform as expected, as they 

could not participate in group discussions as anticipated. Furthermore, as the room was indoors, 

the students’ loud noises as they answered their friends’ gestures created echoes, further 

disrupting any lessons. Consequently, this issue prompted us to divide the classroom into two 

separate sessions on Saturday, when more students participate, to decrease the load of each 

classroom and maintain a conducive learning atmosphere. This decision helped the teachers 

and volunteers to assist the children in achieving the learning objectives of the day. 

During the third week of the program, a financial literacy workshop was held to cater 
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towards parents or adults in the community who were interested in furthering their knowledge 

regarding savings. Due to the circumstances of the workshop being held on a weekday at 10 

AM, only three participants from the Pancoran community were able to join, while there were 

five university students who also joined. A parent from the community then stated that parents, 

specifically mothers of the students who joined the English Literacy classes, would have more 

availability if the workshops were done on a Saturday at 9 to 10 AM. After further discussion 

with the Head of Community Welfare of the Pancoran ward, it was revealed that many of the 

adults in the Pancoran community tend not to participate in workshops or events such as this 

one. Using this information, the rest of the classes in Financial Literacy were taught every 

Saturday at 9 to 10 AM to appeal more to mothers who would be available. 

In the second week of activities, a parent approached the team and discussed the 

viability of collaborating to create a movie night for a particular area of Pancoran, covering 

RT1, RT4, and RT11. Two weeks later, we met with the head of RT11, who developed the 

initial idea with several other community leaders in the area. During the meeting, information 

was exchanged regarding the readiness of the Pancoran team and some items that are needed 

to design the event, with a lack of a projector being highlighted as a crucial issue. During initial 

negotiations and needs analysis, the Pancoran team mentioned a desire to have short films with 

themes surrounding morals and caring for the environment. Furthermore, they predicted that 

around 30-40 children, mainly elementary students, would participate in the movie night, and 

we designed a group discussion around the short films we chose. 

During the movie night, 77 children and teenagers of various ages participated in the 

movie night. Since the plan accounted for approximately 40 children, a quick adaptation was 

necessary as the initial plan needed no volunteers to become group leaders, with just several 

main teachers asking the children guiding questions regarding the movie. However, the 

increased participants created time constraints during the event, and hence the decision was 

made to make the questions into audience-answered questions, where one child would be given 

the opportunity to share their thoughts for each question. 

Another feedback came in the form of the class objectives. Initially, the schedule was 

planned around art as a process and a form of literacy. Each session introduced a new 

gamification strategy or arts-based learning. Through gamification, the kids learned English 

vocabulary and grammar by playing group games like Pictionary, charades, or the telephone 

game. In other sessions, students learned by visual representation; they drew the words or 

shaped them with clay. We observed kids’ hesitation due to the unfamiliarity of both forms of 

activity. New games confused students, resulting in a lack of material recall. Many students 

expressed a dislike of drawing or perceived that they were incompetent at the subject. This 

outcome was also observed by community parents during the sessions. Alternatively, they 



 
 
 

 
  Journal of Community Services: 

Sustainability & Empowerment 
Vol. 05, No. 01 March, 2025 pp. 54 - 74 

 
 

 
 

68 
 

suggested teaching the kids through events that equipped them with learning tools, such as 

competition or debate. We agreed and determined to maintain our literacy focus with a different 

specialization. As a result, we restructured the material around the skill of storytelling to 

harness reading literacy as a tool. We planned a two-week activity centered around a short 

story. For two classes, kids read the story and then changed the ending. The following two 

classes, they acted it out before reviewing their two-week journey. From these changes, it could 

be observed that students’ confidence increased based on their familiarity with the story and 

the consistent practice of returning to the text, despite the continuous change in activity. Lastly, 

students began to recall more information than in the weeks prior to the restructuring. 

One of the issues regarding classroom management is the distraction caused by the male 

students in the class. Throughout the program, we have noticed that many male students stick 

together, play, and create noises that disrupt the classroom. They would also not pay attention 

to the instructions and explanations given by the teacher, causing them to miss crucial 

information. Some would insult classmates and use inappropriate words to their peers. This has 

caused the other students, primarily the females, to get distracted and uncomfortable, during 

the classes, as well as the teachers and volunteers to be overwhelmed and tired, as warnings do 

not address this behavior. After a thorough discussion among the teachers, we decided to place 

a teacher or volunteer near the group of male students, to monitor potential issues, and give 

further warnings regarding their participation in the classroom activities. This has helped with 

the issue a lot since the students were cooperative and would not miss the classroom activities, 

as they were eager to participate in. 

Another issue we faced was the lack of volunteers. At the beginning of the program, 

there were always around 3-4 volunteers to help with all kinds of tasks, such as assisting with 

the lessons, managing the classroom, operating the camera and livestreaming devices, and 

helping with distributing consumption and other teaching materials. However, in the middle of 

the program, there was a lack of volunteers, especially during classes where assistance was 

necessary, such as with complicated lesson plans and overcrowded classrooms. Upon 

discussions with volunteers, the majority have other commitments, thus deterring their 

attendance at the classes. A solution was to reopen the volunteer registration and invite new 

people who live nearby, reducing the possibility of them getting tired or having other priorities. 

This attempt was successful, as more volunteers assisted us nearing the end of the program. 

Discussion  

Overall, during the nine weeks of the literacy activities, the students showed enthusiasm 

during the lessons and were engaged from start to end. However, there were some lessons that 

needed to be updated, as different students had varying interests, which were evaluated and 
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reflected upon accordingly before planning new activities and lesson objectives while still 

remaining in the same overall objective of enhancing literacy. Studies have shown that when 

students are bored in a lesson, they will be less ready and enthusiastic in learning (Derakhshan 

et al., 2024). Hence, to alleviate the issue, new teaching strategies were implemented during 

classes, with several projects aligned with artwork, movies, and story books. These different 

mediums of learning can develop students as they experience autonomy and perceive 

relatedness in the sessions (Dinihari et al., 2024). Further developments of the teaching and 

learning experience can increase the use of technology-based learning tools to enhance 

participation (Gunawan, 2025). 

Furthermore, parents often mention that through the activities presented, the children 

would mention their happiness when joining the classes. Consequently, parents are also 

satisfied with the availability of an alternative program within their free time, as they mentioned 

that their children would be playing smartphone games without the program’s existence. A 

study has shown that while parents allow their children to play smartphone games, an 

overwhelming majority disagrees with their own behavior, mentioning that children should not 

be given phones to play with (Shah & Phadke, 2023). Their satisfaction is validated by several 

papers citing that a child’s increased use of smartphones may lead to a loss in cognitive and 

physical functions alongside loneliness and social emotional growth (Al-Amri et al., 2023; 

Muppalla et al., 2023; Stevic & Matthes, 2021). Hence, the emergence of such a program must 

be maintained to empower parents during their child’s development. 

The original objective in the action research was to embed new forms of literacy 

through art and gamification. This objective aligns with previous international research. 

Areljung et al. (2021) indicated that using art to critically interpret visual media aids students’ 

representational practices in the classroom, giving students a real-world context to enhance 

their visual literacy. The study concluded that teachers’ framing of material allows children to 

use drawing as a communicative tool. However, the results observed here indicate that this 

preliminary approach did not effectively demonstrate culturally reflective practices for our 

program. The students’ confusion and hesitancy instead aligned with conclusions made by 

Kelly et al. (2021), who found that children often demonstrate difficulty in distancing 

themselves from immediate meanings and contextual cues during the learning process. We 

found that we had to adapt our class objectives based on collaboration with parents and the 

community, a tenet of culturally reflective learning. Thus, we conclude that culturally informed 

objectives in social programs must have tangible correlations to students’ lives, subsequently 

reinforced by students' improvements in the second phase of the objective (Kelly et al., 2021). 

Apart from diverse literacy practices, the variety of activities allows students to reach 

a deep level of understanding in their own contexts. The program’s activities such as students’ 
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financial literacy implemented a roleplaying technique to visualize the use of money in 

everyday life. This activity is aligned with the skills mentioned from the National Community 

Service Program guidelines such as reflecting and demonstrating (Sumarmi et al., 2022). In 

addition, committees expressed a deep understanding of students’ cultural environment, 

especially concerning the spending habits of the students. This is aligned with objectives of the 

National Community Service Program for the Higher Education students concerning their role 

in understanding the difficulties faced by the community and encouraging communal growth 

(Hesti & Markos, 2024). Furthermore, this creates a synergy of relation between the 

committees and the community, fostering long-term social progress. 

However, while the activities have brought a positive impact, a limitation was reached 

in terms of human resources. Since the activities heavily relied on groups and real-life 

practices, several experts, such as teachers and volunteers, are required to ensure that group 

works are completed according to objectives. Group work has the potential to encourage 

students to share their ideas and become active participants in a class (Hasanah, 2025). 

However, when the quota of experts does not reach a certain amount, the participants may idle, 

focusing on other subjects instead of completing the task given to them (Suhendar & Rambe, 

2023). Therefore, to ensure that following programs continue to run, stakeholders of the 

project, especially the planners, must evaluate their lesson plan according to the available 

resources. 

Conclusion  

During the nine-week Kampung Literasi Pancoran program, elementary students 

engaged in literacy activities, with the focus on English literacy. The program utilized diverse 

materials—physical games, computer games, art, and films—to introduce students to various 

English learning methods and build their confidence in using the language across different 

contexts. The initial plan and the eventual approach differed according to the observations. 

This necessitated adaptive changes to the class objectives, shifting towards culturally informed 

practices through collaboration with parents and the community. By structuring activities 

around storytelling and consistent text engagement, students' confidence and information recall 

improved. The action research methodology allowed for continuous adaptation and 

improvement based on real-time observations and feedback. The challenges were addressed 

through responsive strategies like opening classes to all, dividing sessions, adjusting financial 

literacy workshop times, and recruiting more volunteers. The program also integrated diverse 

literacy practices which aligned with national community service guidelines by fostering 

students' practical skills and committees' understanding of the community's environment. 

This synergistic relationship between both parties holds promise for long-term social 
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progress. To ensure more synergistic and holistic programs in the future, a ward-wide study 

can be conducted to ensure that the differing needs of every community can be met. Future 

collaborations between the ward and university in terms of literacy can be continued, increasing 

the students who can be enrolled in the program, including additional age ranges, such as 

middle school and high school students. Moreover, various issues can also be covered by 

including more faculties from the university, including but not limited to engineering 

departments, enabling creative and meaningful real projects involving adults, such as waste 

management. 
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